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How to Use This Resource

The learning outcomes
are the focus throughout
each lesson.

The

Setting

» Student
Ordinance.

Page references and
digital filenames make
lesson preparation easy.

Materials
= Normm
= copies of

Essential questions
provide inquiry anchors
for students as they
investigate enduring
understandings.

I

—

—

—_—

—
_

Students collaborate to interact
with the primary source through
inquiry, textual analysis, and
engaging activities.

Key content vocabulary from the
historical background information
is bolded in student texts and
defined here for reference.
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These assessments
provide opportunities
for students to
independently
practice primary
source analysis.
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How to Use This Resource e

Background Information

The historical background information provides students with key information about both the
time period and the primary source. It is provided at two different reading levels to support
differentiation. When preparing for a lesson, decide which level best meets the needs of your
students. Use one level for all students, or differentiate the reading levels by student need.

= Encourage students to write strong questions they have as they read these texts. The
Creating Strong Questions lesson on pages 28-30 will prepare students for this important

aspect of the inquiry arc.

= Suggestions for annotations students could make while reading are provided in each

lesson plan.
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Glossary terms are

bolded to highlight their
importance to the content.
All glossary words are
included in both levels of
the information.

A Student Glossary is
provided in the Digital
Resources. This document
includes the vocabulary
words and definitions from
all 16 lessons.
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Within the Teacher’s Guide,
the texts are leveled at a
seventh- to eighth-grade
reading level and are denoted
by a triangle in the top right
of each page.
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How to Use This Resource e

Student Activity Pages

Trails West

About the Map

started near the western barde?

the Oregon
This map shows t
g Ca\\(‘;. Jededian Smith and the. Donner
 from the Oregon and Califorria
ovada mountain FaNges

X
13, andd American Indian 13K

s to travel to the West. The trails

I Tertitory. The Rocky Mo

made wravel hard: Settlers had to deal with
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Fiction
|magine you are part ofa H‘am\v/?"
traveling the California Tal

 journal entry desct
on the trail.

the route of Jedediah Smith yourife

oo the difficulties of traveling

+ Howdd
avoid ons
1o California?
+ Why did some people choose 10 901
d athers chose t0 90

Nonfiction
Westward expansion greaty
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n
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Oregon while
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$or the chance at aew lives?
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\
\ Our bodies have the adiity 1
O ing used to mild expo

hy ex;
can Indians and why
b pact, Wiite 260t YOU© findings.

Key information about the primary
source reproduction prepares
students for the activity.

Engaging activities encourage
students to use higher-order
thinking skills as they analyze the
primary source.

Extension challenges are provided
to engage students in more
complex tasks.

Background information provides a
concise description of the primary
source image students will study.

Activities for students increase in
complexity, providing scaffolded
opportunities for student engagement.

Fiction and nonfiction writing prompts
promote deeper connections to the
primary source.

An inquiry-driven writing task challenges
students to take their learning to the
next level.

Analyzing a Legal Docament
About the Document

{
L.

dinance was the legal dorument @ated by the Congres;
) -
o Congress of

0uld be setted and how new states
the world that the th

. 1785, 0 September 25, 1799),
Directions: Use th,
: @ text of the Northwest
& Northwest Ordinance 1o angy
ver the questions.

L What group is the main governing authority?

AV AR ouvapicy ISOMLION Dy

ree parts,
Hate Governmentalsturturg) g o, 0 195 Parts compare

e
2t 910up s called by a lfferent nome?

3 What appears to be the Pase of the fist two articles
© first two articlesd

4 What does the fourth articje ay thay s of the new territory must dop
urth arti
Ourth article say that citizens of the new te
i

5. What s said abou slavery?

thwest Territory
4 ¥ became the states of Ohio, indiiana, flinois,

- ey S

l!llﬂl:ll”l!llﬂlll”lﬁ

= Hint: Find and use the photograph button on your copier when copying student
reproducibles, including document-based assessments. This will produce clearer images

that will be easier to analyze.
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Document-Based Assessments S —

A document-based assessment (DBA) connected to the content of each lesson gives students ==

an opportunity to practice primary source analysis. These DBAs practice key skills needed for L

many social studies assessments in middle school and high school. [

—

Document 1: Hanifest[)estinyd » EaCh DBA inClUdeS a Visual or -

‘;1:::::1":;:?:;:a‘-‘:;ﬁ::ﬁ::;i*:'::::i::h:“::es:m textual primary source. -

2 - —

: [

E_

R Students use general knowledge of _=_

the time period, what they learned —

in the lesson, and details in the o

e e dpin 8 B primary source to respond to the ___

constructed-response questions. o

[

. . [

Digital Resources

Projecting primary sources while students are analyzing them allows for whole-class -

discussions. ==

At times, projecting full-color versions of a primary source may be more beneficial than 5:
copying them on black-and-white copiers.

[ —

- —

[

P

—

——
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How to Use This Resource e

Introduction

Culminating Activities

Project-Based Learning Activity

Project-based Learing Activity

Westward Movement Travel Company
Learning Outcomes

* Students
westward,

Engaging project-based learning (PBL)
activities provide opportunities for students

will esearch possi
1 Possile travel foutes. -« Students willdevlop a business madel a d
travel plan for "
o ‘ westward settlers,
udents will identify important locations. .« sty =
Sttt it e udents wil persuad

e westward soti
hire their company, e to

. Materials =
to work collaboratively and share what e =
oy st orenent Tl rtr e sttt i

’ = copi stwa S f e n
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T LA
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. L E» in
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-
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o eted during other groups'
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7. Use the PBL Rubric,

which is provided i
pedbienicd provided in the Digital Resources (pbirubric.pdf),

if youd fike to
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Document-Based Questions

Document-based questions
(DBQs) require students to analyze
multiple DBAs and then respond
to essay tasks in cohesive,

Date ————

-

Name ————

widge of nineteenth century

ks
ssay Tas
DBQ E 5 116-118 and your ‘“‘“E Tollowing essay t2skS

ts on pagS of th
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Essay Task 1
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Creat Oklahoma Land Rush of 189%

Westward Bound

Learning Outcomes

= Students will be able to describe ways that historical events have
been influenced by, and have influenced, physical and human
geographic factors in local, regional, national, and global settings.

= Students will be able to compare the desires of settlers and
American Indians and why each wanted land.

Materials

SAILIAILIY aY¥YI 33UN0S AYYINIYd

= copies of the Great Oklahoma Land Rush of 1893 primary source card (landrush.pdf)
= copies of Settling In (page 57)
= chart paper; optional

= copies of the Early Bird Gets the Land document-based assessment (page 58)

~

Essential Question

= How can new developments be good for some people and bad for others? .

Guiding Questions
= What is depicted in this photograph?
= Where are these people going?
= What emotions do you think the people are feeling?

= Some people are racing on horses, and others are in wagons. Explain which people
have the better chance of getting to the land they want.

J

Introducing the Primary Source

1. Explain that in the 1800s, owning land was very important to people. They were willing
to give up the lives they had known for the chance to get land for their families. Remind
students that the land the pioneers were taking had once belonged to American Indians.

2. Share the photograph from the primary source card. Give students a few minutes to
make lists of at least five observations or questions they have about the image.

3. Introduce the essential question, and use the provided guiding questions to discuss the
pioneers staking claim to what once was American Indian land. Encourage students to
ask their own questions to facilitate further inquiry.

55
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Creat Oklahoma Land Rush of 189%

Westward Bound

Analyzing the Primary Source

1. Have student pairs read the background information, Settling In. (A copy of this text at
a lower reading level is provided in the Digital Resources.) Review the key words with
students as necessary. As students read, encourage them to annotate the text by jotting
notes about the conflict between the government’s plans and the American Indian tribes.

2. Provide time for students to complete at least two of the activities from the back of the
primary source card.

3. Draw a T-chart on the board. Have students work in groups to discuss what the settlers
wanted and what the American Indians wanted. List the desires of both groups of people,
and use the chart to discuss their differences.

(%]
=
=
=
—_
(&)
=T
(=]
(-4
=T
(-}
Ll
(%)
o=
=
o
(%)
>
o=
=T
=
o=
o.

4. Place students into seven small groups. Assign one of these American Indian tribes to
each group: Apache, Cherokee, Cheyenne, Chickasaw, Choctow, Comanchee, and Creek.

:_;_ Have the groups research the effects that settling the Oklahoma Territory had on these
_— American Indian tribes. Have groups present their findings to the class.

?

_=_ Document-Based Assessment

=_:_—; = Distribute copies of Early Bird Gets the Land. A digital copy of the primary source is
— provided in the Digital Resources (earlybird.jpg).

i = Have students think about what they’ve learned throughout this lesson, carefully analyze
; the primary source, and respond thoughtfully to the questions.

= 4

= — ek

f These key content words are included in both levels of the background information.
? = grazing—a method of feeding cattle on grassland

- = stake—to mark an area as one’s own

E = territory—an area of land

S = treaty—an agreement

56
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Name

Date

Settling In

In the early 1800s, President Andrew
Jackson supported the separation of
white men and American Indians. The
Indian Removal Act was passed. [t
forced American Indians to live in a
new area in present-day Oklahoma. In
the new territory, several tribes were
assigned territories. They built new
homes and new American Indian nations.

The five major American Indian nations
from the Southeast were now located
in that area. A new treaty was formed
between these tribes and the United
States government. It stated that the
tribes would have the land “for as long as
the grass grows, and the water flows.”

But things changed. Over the next 50
years, the settlers continued to require
more and more land as they moved
west. The Cherokee tribe owned a
strip of land on the Kansas-Oklahoma
border called the Cherokee Strip. The
Cherokee were leasing this land to a
cattlemen’s association. They earned
$100,000 per year from it. But settlers
put a lot of pressure on the Cherokee to
sell their land. They wanted to be able
to farm the land instead. People in the
East needed new land. In 1893, a very
unusual action was taken to remedy their
situation. A law was passed that forbid
the grazing of cattle in the Cherokee
Strip. This is what the Cherokee were
doing on the land to make a living. So,
they were forced to sell the now useless
land. The United States government
opened this land in the Indian Territory
to settlers. This land was called the
Oklahoma Territory.

© TCM |Teacher Created Materials

A map was created to show the new
territories. Settlers were recruited to
settle there. In a bizarre scene, over
100,000 courageous settlers lined up
on the Kansas border to the north of
Oklahoma. At the shot of a gun, these
men, women, and children charged into
the territory and struck a claim to their
own land. The primary source card
shows people leaving the starting line to
stake claims to land in the newly opened
Oklahoma Territory.

The people farmed the land and
started new lives in the area. Today,
many American Indian reservations still
exist in Oklahoma, but their population is
very low compared to what is was before
the arrival of pioneers.

111314—Exploring Primary Sources: Westward Expansion
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Name Date

Early Bird Gets the Land

Directions: This photograph shows a gathering of people who entered a drawing
for Oklahoma land. Study the photograph, and answer the questions.

1. What do you see in the photograph?

2. How is this event different from the race to stake claims?

3. What can you say about people’s interest in having land?

111314—Exploring Primary Sources: Westward Expansion © TCM |Teacher Created Materials






Great Oklahoma Land Rush of 1807

About the Photograph

Between 1820 and 1840, many tribes were relocated to lands west of the Mississippi. This
was so white settlers could have more land in the East. President Andrew Jackson and
Congress promised these lands to the tribes in the Indian Removal Act of 1830. But as

more settlers moved westward, this promise was not kept. The government pressured the
Cherokee to sell some of their land. They did, and the land known as the Cherokee Strip was
opened to settlers. Thousands of white pioneers wanted to claim the land. This photograph
shows people leaving the starting line at noon on September 16, 1893. They had to race

to stake claims to land in the Oklahoma Territory. It was the largest land rush America ever

experienced.
Galyzing History /

e What forms of transportation are Historical Writing
shown in this image?

Fiction
e  Summarize the main events

happening in this photograph. Imagine you are a part of this event.

Clearly describe what is happening
around you as you race from the starting
line. Include as many details as you can.

e Not everyone was able to get
land. What do you suppose
those people did once all the land

,
was taken? Nonfiction

* Describe how the Cherokee Write about the events of the Great

people were affected by settlers Oklahoma Land Rush of 1893 from
in the 1890s. th :
e perspective of a member of the

Cherokee Nation. J

—_ \ l 1 ‘l L

L] L] l

Writing Challenge !i l:‘

|
Research the Oklahoma Territory and the American Indian \' \l

‘[ | tribes from the area. Create a historical time line for the “ i
region. Include information through the 1800s. ll ')
L. |
¢ ’l
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Homestead Act of 1862

Come and Get It—100 Acres of
Free Land

Learning Outcomes

= Students will be able to describe the ways that historical events
have been influenced by, and have influenced, physical and human
geographic factors.

= Students will be able to analyze and interpret the provisions in the
Homestead Act.

Materials
s Homestead Act of 1862 reproduction (homesteadact.pdf)
= copies of America’s Bread Basket (page 89)
= copies of the Text of the Homestead Act of 1862 (page 90)
= copies of Free Farmland for Hard Working Pioneers (page 91)

= copies of the Homestead Act Stamp document-based assessment (page 92)

-

Essential Question

= What motivates people to take on difficult challenges? .

Guiding Questions

= How did the Homestead Act change America?

= In what ways did it affect the lives of the American Indians on the Plains?

S3ILIAILIY NOILINA0YdIY 37UNOS AYYINIYd

= How did the Homestead Act boost the railroad business?

= Why was this free land an attractive offer for farmers living in European countries?

J

Introducing the Primary Source

1. Tell students that the Homestead Act provided opportunities to farmers in America.

2. Share the Homestead Act of 1862 reproduction, and ask students to study it carefully.
Then, project the digital copy of the document, and distribute copies of Text of the
Homestead Act of 1862. Read the text with students. Give students time to make lists
of at least five observations or questions they have about the document.

3. Introduce the essential question, and use the provided guiding questions to discuss the
opportunities and challenges homesteaders faced. Encourage students to ask their own
questions to facilitate further inquiry.

© TCM |Teacher Created Materials 111314—Exploring Primary Sources: Westward Expansion 87

WREE EEl N



Homestead Act of 186D
Come and Get It—160 Acres of Free Land

Analyzing the Primary Source

1. Using your local landmarks as a point of reference, help the class decide about how much
land 160 acres would be in your area. (Hint: One square city block is usually about 6
acres.) Next, tell them where the 160 acres would have been in 1862 and what it would
have looked like. Then, read the first paragraph of the background information, America’s
Bread Basket, together to explain what they would have had to do to own that property.

2. Have small groups of students read the remainder of America’s Bread Basket. (A copy
of this text at a lower reading level is provided in the Digital Resources.) Review the
key words with students as necessary. As students read, encourage them to annotate
the text by underlining the difficulties homesteaders faced and drawing stars beside the
opportunities they received.

L RN

3. Distribute copies of Free Farmland for Hardworking Pioneers to small groups. Have them
use their activity sheets to develop multimedia presentations explaining the Homestead
Act of 1862 to prospective homesteaders.

4. To learn more about the Homestead Act of 1862, see page 121 for a technology-based
extension activity.

Document-Based Assessment

= Distribute copies of Homestead Act Stamp. A digital copy of the primary source is
provided in the Digital Resources (homesteadstamp.jpg).

= Have students think about what they’ve learned throughout this lesson, carefully analyze
the primary source, and respond thoughtfully to the questions.

4
Key Words l

These key content words are included in both levels of the background information.

PRIMARY SOURCE REPRODUCTION ACTIVITIES

= hardy—able to take on difficulty

= immigrant—a person who comes from another country

= yield—produce
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America's Bbread Basket

The Homestead Act of 1862 gave
citizens up to 160 acres (647,497 square
meters) of public land if they lived on it
for five years, built a house, improved the
land, plowed 10 acres, fenced a certain
portion, and paid a small fee. From
1863-1900, 600,000 farmers received
their own land.

When some Americans settled in the
plains region, they discovered that the
territory was not just a dry, flat land. It
was a land with rich soil. Most years,
the region had enough rain to grow
wheat, grains, and corn. More and
more families wanted to move west, so
people began calling for the sale of this
public land.

Congress finally passed the
Homestead Act in 1862. With this act,
the United States Congress decided to
promote the settlement of the Great
Plains and to give adventurous farmers
a free piece of land to “homestead.”
Congress believed that this Homestead
Act would expand the country westward.
The act would provide hardworking
citizens new opportunities to own
and develop land. The congressmen
dreamed that one day the region would
develop into farming communities.
These would be the “bread basket” for
America.

However, as one way of life was
improving, another way of life was
getting worse. The Homestead Act was
very harmful to American Indians. They
lost more and more land. They did not
have legal deeds to the territory. So, the
land was now being given away piece by
piece to settlers.

© TCM |Teacher Created Materials

Settlers to the plains region included
American families as well as immigrant
families from Sweden, Finland, Germany,
Norway, the Ukraine, and Russia. When
the Civil War ended, some freed slaves
also migrated to Kansas to begin new
lives.

Politics eventually took over the
“homesteading business.” The
government gave millions of acres
of public land to the railroads. The
railroads, in turn, resold the land to
settlers and sent land agents to Europe
to promote the selling of the land to
immigrants.

Homesteading in the plains was full
of challenges. There were no trees to
build cabins, so sod houses were made.
There was no wood to burn, so corncobs
and “cow chips” were used for fuel.
Life on the plains was never consistent.
One year, the land would yield a rich
crop. The next year, drought, hail, or
grasshoppers would ruin it all. But these
pioneers were hardy souls. They kept
working and trying to improve their
lives. Slowly, inventions such as the steel
plow, barbed wire, and reapers helped
improve farming methods.

111314—Exploring Primary Sources: Westward Expansion
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Homestead Act of 136D

Name

Date

Text of the Homestead Act of 1802

AN ACT to secure homesteads to actual settlers on the public
domain.

Be It Enacted by the Senate and House of Representatives of the
United States of America in Congress assembled.

That any person who is the head of a family, or who has arrived
at the age of twenty-one years, and is a citizen of the United
States, or who shall have filed his declaration of intention to
become such, as required by the naturalization laws of the
United States, and who has never borne arms against the United
States government or given aid and comfort to its enemies, shall
from and after the first January, eighteen-hundred and sixty-
three be entitled to enter one quarter section or a less quantity
of unappropriated public lands, upon which said person may
have filed a pre-emption claim, on which may, at the time the
application is made, be subject to pre-emption at one dollar and
twenty-five cents, or less, per acre; or eighty acres or less of such
unappropriated lands, at two dollars and fifty cents per acre; to
be located in a body, in conformity to the legal subdivisions of
the public lands, and after the same shall have been surveyed:
Provided, That any person owning and residing on land may,
under the provisions of this act, enter other land lying contiguous
to his or her said land, which shall not, with the land so already
owned and occupied, exceed in the aggregate, one hundred and
sixty acres.

Section 2. And be it further enacted, That the person applying for
the benefit of this act shall, upon application to the register of the
land office in which he or she is about to make such entry, make
affidavit before the said register or receiver that he or she is the
head of the family, or is twenty-one years, or more, of age, or shall
have performed service in the Army or Navy of the United States,
and that he has never borne arms against the government of the
United States, or given aid and comfort to its enemies, and that
such application is made for his or her exclusive use and benefit,
and that said entry is made for the purpose of actual settlement
and cultivation, and not either directly or indirectly for the use

or benefit of any other person or persons whomsoever, and upon
filing the said affidavit with the register or receiver and on payment
of ten dollars, he or she shall thereupon be permitted to enter the
quantity of land specified: Provided, however, That no certificate
shall be given or patent issued therefor until the expiration of five
years from the date of such entry; and if, at the expiration of such
time or at any time within two years thereafter, the person making
such entry, or if he be dead, his widow, or in case of her death, his
heirs or devisee,, or in case of a widow making such entry, her
heirs or devisee, in case of her death — shall prove be two credible
witnesses that he, she, or they have resided upon or cultivated the
same for the term of five years immediately succeeding the time
of filing the affidavit aforesaid and shall make affidavit that no
part of said land has been alienated and that he has borne true
allegiance to the government of the United States, then, in such
case, he, she, or they, if at that time a citizen of the United States,
shall be entitled to a patent as in other cases provided for by law:
And provided further, That in case of the death of both father and
mother leaving an infant child, or children under twenty-one years
of age, the right and fee shall enure to the benefit of said infant
child or children; and the executor, administrator, or guardian
may, at any time within two years after the death of the surviving
parent, and in accordance with the laws of the State in which such
children for the time being have their domicil, sell said land for the
benefit of said infants, but for no other purpose; and the purchaser
shall acquire the absolute title by the purchase, and be entitled to

a patent from the United States, on payment of the office fees and
sum of money herein specified.

Section 3. And be it further enacted, That the register of the land
office shall note all such applications on the tract-books and plats

of his office, and keep a register of all such entries, and make
return thereof to the General Land Office, together with the
proof upon which they have been founded.

Section 4. And be it further enacted, That no lands acquired
under the provisions of this act shall in any event become liable
to the satisfaction of any debt or debts contracted prior to the
issuing of the patent therefor.

Section 5. And be it further enacted, That if at any time after
the filing of the affidavit, as required in the second section of this
act, and before the expiration of the five years aforesaid, it shall
be proven, after due notice to the settler, to the satisfaction of

the register of the land office, that the person having filed such
affidavit shall have actually changed his or her residence, or
abandoned the said land for more than six months at any time,
then and in that event the land so entered shall revert to the
government.

Section 6. And be it further enacted, That no individual shall
be permitted to acquire title to more than one quarter section
under the provisions of this act; and that the Commissioner of
the General Land Office is hereby required to prepare and issue
such rules and regulations, consistent with this act, as shall be
necessary and proper to carry its provisions into effect; and that
the registers and receivers of the several land offices shall be
entitled to receive the same compensation for any lands entered
under the provisions of this act that they are now entitled to
receive when the same quantity of land is entered with money,
one half to be paid by the person making the application at the
time of so doing, and the other half on the issue of the certifi-
cate by the person to whom it may be issued, but this shall not
be construed to enlarge the maximum of compensation now
prescribed by law for any register or receiver: Provided that
nothing contained in this act shall be so construed as to impair
or interfere in any manner whatever with existing pre-emption
rights: And provided, further, That all persons who may have
filed their applications for a pre-emption right prior to the pas-
sage of this act shall be entitled to all privileges of this act: Pro-
vided, further, That no person who has served or may hereafter
serve, for a period of not less than fourteen days in the army or
navy of the United States, either regular or volunteer, under the
laws thereof during the existence of an actual war, domestic or
foreign, shall be deprived of all benefits of this act on account of
not having attained the age of twenty-one years.

Section 7. And be it further enacted, That the fifth section of
the act entitled “An act in addition to an act more effectually to
provide for the punishment of certain crimes against the United
States and for other purposes,” approved the third of March, in
the year eighteen hundred and fifty-seven, shall extend to all
oaths, affirmations and affidavits, required or authorized by
this act.

Section 8. And be it further entered, That nothing in this act
shall be so construed as to prevent any person who has availed
him or herself of the benefits of the first section of this act from
paying the minimum price, or the price to which the same may
have graduated, for the quantity of land so entered at any time
before the expiration of the five years, and obtaining a patent
therefor from the government, as in this case provided by law;
on making proof of settlement and cultivation as provided by
existing laws granting pre-emption rights.

90
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Free Farmland for Hardworking Pioneers

About the Document

In 1862, Congress passed the Homestead Act. It became law on January 1, 1863,
during the middle of the Civil War. The Homestead Act allowed anyone to file for a
quarter section (160 acres) of free land. The land would belong to the homesteader
at the end of five years. But he had to build a house on the land, plow ten acres
and plant crops first. He would also have to fence a portion of the land, live on

the property, and pay a small fee. The Homestead Act was revised several times.
This was to cover other areas of the United States where settlement needed to be
encouraged. The last use of the Homestead Act was for the settlement of Alaska.

Directions: There are people who would like to settle in the West. They have
heard that land is available, but they are unsure how to get it. Create a digital slide
presentation describing the Homestead Act of 1862. Your presentation should
answer the following questions, so people will understand what they need to do to
own and keep the land:

Title slide

What is this
presentation about?
Who created it?

Slide 3

Slide 6

Slide 1

Who is eligible to
apply for owning this
land? List the personal
requirements.

When can the
homesteader own
the land? Who can
own the land if the
homesteader dies?

Can a person own more
that one piece of land?

Who can own land
before the age of 21
years?

Slide 4

Slide 2

Who will keep the
records for all the
tracts of land?

Slide 7

What promises must
the settler make when
he signs an affidavit
(agreement) as to how
the land will be used?

Slide 5

Challenge

Why would the act
require that the land not
be used to settle debts?

What happens if
the homesteader
abandons the land?

Although the land is
"free,” there is a fee
for filing and closing
costs. How does
Section 8 state these
requirements?

Final slide

Thank you/Questions

© TCM | Teacher Created Materials

Create a slide presentation in response to the Homestead Act from the perspective
of the American Indians.
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Homestead Act Stamp

Directions: Use the image to answer the questions.

1. What is depicted in this image?

2. How does the creation of this stamp reflect the importance of the event?

3. What other time period might be commemorated in this way? What image
might be used to commemorate the event?

111314—Exploring Primary Sources: Westward Expansion © TCM |Teacher Created Materials



ity seventh

((W@W. RCf >%
 @ungress uifhs Wiited States

A the Tevcond Session
BllEGUN AND HIEILID A1 1aE CGIUTY oF WASHINGTON

, L A2
i the iﬁfﬁtf@f @H%
A o

—

on Mendivy the sccond divy of December one Whowsand cight fundied and sicty cne

AN BOT o secese fomestocrcds to actioard scltless on Hie
Be It Bnacted tn the Sewte ad House of Represeutaives of te Mrited Statos of Americn in Cangress assebled.

Q%prMw@%%W&/wW%w@me’mﬁ%éage
of twendyy-ane years, ad is a citizen of thie Olited States, o who shall have filed
mmm%ém&ﬂ&mééémwc@a@wm%éy%eﬂa&ma@a&mm@
gaverment ah given aid and conorl to i enenis, shall fram and affer the st
Gy, cighteen-hundied and sirly-thieo bo entitled to enter ano quaiter section o'
@%@qua%@%wpﬁ@m&dpw&c&ﬂ@@mwmmpm”@m%&&d
a/p/w—emp&a/@c&am,mwﬁéeﬁﬂ%af%eml%ecyﬂp&m&mwméeawﬂ@
pw—my?&amafm@%@md&amy—ﬁwm@m&&@p@zm;mag@mm
less. of such anapprapiiated landds, at twe dallats and fffy conts, pew acte; fo be lacated
& bady, in confermily to the legal subdisions. of the public lands, and aftes the |
same shall have been swweyed- S havided, St any powsan cwning and residing an
landd ey, anddon the praisions of s act. ente aten land lying contiguas to fis o
MWWwMMMw%%MmWMMWWmMW
Oec. 2. Lond be it fuither enacted, Shiat the pewsan applying for bho benefit of |
t%wacféﬁa//@mapp&m&amhl%e@w@z@/%@l@ﬂd%www&%@mmw |
abeud bo matee such enby, make affidavit bgfore Yie said hegister ok heceiver Yial fie o
she is Uhe head of Uhe family, ot is bwady-ene years, o mae, of age, ek shall have

34610

\




perfemed sowico in the Comy or Oty of the Oltnited States, and that he fias
Wmémmwwwm%%@mﬁm o given aid and
coﬂ%&/ié&ai&»memw WWW@p&%&m&LW/&/&A&L%MW&MU@W
and bengft, and that said ety is madde for the puipase of actual settloment and
cllivation, and not athen directly o ndinectly foi the use o bendfit of any ather
peisen o powsens whenseanes, and upen filing the said affidavit with the register
mmu%mmpW%%@M@mWMmeeﬁMM@
enter Uho quantily of land specified: & ravided, hawever, hat ne colificate shall
be given er patent issued Geordfer wdil Yo expiiation of five years fiom bhe date of
such entby; and i, at the expination of such bme on af any lme within twe years
thereafler, Uie pewen mating such ady, o if he be dead, fis widew, ek in case of
devisee, mcmﬁecz/ﬁ%aém% —Mp@u&éy&a&oﬁea%[@wé&w&mz%af@m o
they hawe hesided apan o cultvled the same fo the tom of five yeats immediately
succeeding, the tme of filing the affidait aforesaid and shall make affidavit that no
pait of said land fas been alienaled and thal fe fas berne bue allegiance to Ure
gaverment of the Olpited States, then. in such case. he. she. on they, if al iat
e @ ciligen of Yo Oltnited States, shalll be aditled to a patent as in athor cases
piauided for by, law: Cond pravided funther, it in caso of the dealh of balh
Jather and mathon leawing an infant il an hiliren wnddon twenty -cne years. of
age. the ight and fee shall cuwre to the bendfit of said infant oild on dhildhen: and
the execileh, admirnistiateo, MWW aéza/y&}newi%ﬂ&o@#maﬁ%%e ‘
deathy o the suwwiving parent. and in accadance with bhe laws of the State in which
such hilden for the tme being have thetn demicit, sell said land for the bencfit of
W%&mf& 6&5/@@%@(%@2,&@0@&&;%@’(%&pﬂ%@%%&//w@w%@@6@&@
title by tho puichase, and be aditled to a patent fram the Olpuited States, en

peyment of ee effice fees and san of mongy herein ipecified.




Sec. 3. Cond be it futher enacted, Tt the register of the land afffice shall nate
ﬂW@pMM%%@M—&M@WpM%J%%&m and kegp @ hegistor
of all such antiies, and makee retuns hereef to the General Lnd Offfce. together
w&%z%ep&w/ayamwﬁcﬁl%ymg

6&%/@%&’64.

Sec. 4. Wﬁe%ﬁdﬂ%mm%(%ﬁm%mmﬁedmﬁl%&p@m&%
of this act shall in any, event become liable to the salisfaction of any debt o debls
conthacted piick to the issuing of the patent Giongfor.

OSec. 5. Cond be it funther anacted, That if at any lime after bhe filing of the

o the five years aferesaid, it shall o praven, affer due natice to the seltler, to

the salisfaction of the negister of the land. affice, that the person fawing filed such
affidait shall fave aclually changed is o fioh residence, ah abandaned the said
MWW{%&MWWM%@MWW tere and in Uil everd Uhe land se
entored shall hevert to the govowumnent.

Sec. 6. Cind be it furlher anacted, iat no individual shall be pownitted to
ngﬁ%fbmmz%mmqumaec&mmmz%epmm%%@ac&aﬂd
that the Conumissianer of the Genoral Land Offfice is hereby required to prgpate
and issue such hudes and hegulations, censistent with s act, as shall be necessary
and prepo o calvy ils provisions inle dfect; and Yial Yie hegistos and hecavers of
%@MMWW&M&@%&M@M@%@WC@ﬂmeM/@@W
MWW%ﬁWM%%@MW@WW%&M@W@
wﬁ%l%emeqm@gf&ﬂdwm@wdmz%mm% WW&&&@,DM@Z%@
M%%m%%ca&by%p%@wﬁm%wé&@&m&fﬁuﬁ%aww \
be censtued to adarge Yo mavinmum of compensalion new prescribed by law fo
any fegister e neceiver: P havided Ghat nelbhing contuined i bhis act shall be so
MM@@WM%W@WWW%MW%M%M@




pﬁa—m&'&mﬁigﬁ&: @m’p/mm’edﬁél/z%% L%Ifa/ép@wm wé@m%é@ueﬁﬂm’
thei applications for a pro-emplion hight prick te the passage of iis act shall Ge
eutitled o all priviteges of this act: S havided, funtther. iat no pewon whe has
sewed o may heeafter sowe, for a peviad of net less han foudeen dags in the
wny, e navy of tho Oltnited States, either regular ot voludeor, wnder the laws
Uiteo] ding b
existence of an actual wan, damestic or foreign, shall b doprived of all benefits of
OSec. 7. Cond be it funthor enacted, Shiat the fifth sectian of bho act entitled
Cn act in addifion to an act mate gffectually to pravide for the punishment of
cortains ctimes against the Oltnited States and for elher putpases,” appiraved the
biind of O Vlanch, in the yean cighiteen fundhed and fifly-seven. shall extend to all
caths, affimations ad affidaits, requited ot authorized by s act
Oe. 8. Cond bo it funlther entered, Sl nalling in Yiis act shall be so
consbueed, as to prevent any persern whe has availed fine eh hewel] of the bendlils
%%@W&@c&@/b@/mmﬁﬂmpwz%emmmlnm o Ure price o whick
%meeww%qm@%wwmﬁwm
befare Uhe expination of Yie five yeas, and ellairing a patend thergfen fram e
cullivation as provided by existing laws granting pire-emplion hights.
labicsho F S0
Opedatéer of the Ftouse of Representatives

L. Aot

hesident of the Senate pia tampare

Coppraved. O Vlay 20. 7862






