Sample Pages from

TCM

Created by Teachers for Teachers and Students

Teacher
Created
Materials

Thanks for checking us out. Please call us at 800-858-7339 with questions or
feedback or to order this product. You can also order this product online at
www.tcmpub.com.

For correlations to state standards, please visit
www.tcmpub.com/administrators/correlations

Exploring Primary
Sources—
Civil War

This sample includes the following:

Teacher’s Guide Cover (1 page)

Teacher’s Guide Table of Contents (1 page)
How to Use This Resource (5 pages)

Card Lesson Plan (4 pages)

Card (2 pages)

Document Lesson Plan (6 pages)

Document (1 page)

To Create s World ch
. Ve to !
Chlldren LO Lea]’n 800-858-7339 » www.tcmpub.com



i ) C1V11 Wa

P“'MA“‘Q S 0GRl $ Teagher's Guide
SOURCES (aiifiiae %" § .

¥

o

1'4\ "2&%‘ -

.

H
\—-. o—‘—\_
Passed wnnninausly uf LIS o'clock, P, o, "
20th, 1569, December

AN ORDINANCE

o diswslve the £’xlon bt
ofher States wnited
Lovistitution of the

ween fie Sule af Nouth Cureling and

with her wader the conpact entitied Ty

United Staree af dwieriva,

Wi, the Poopte af-le\d-vm Larslinn, i Churention Sesembled, do dockery v and ordain, ead
s ey dv‘niﬂ

e said Constitulban, are
ot """“-'w: b«-n-n Boath' Caruling sad

other Sates, under the name of
Btates of America," by by srely dissolved.

T — 4 .

THE

NION
ISSOLVED:

Teacher
Created
Materials

TCM




Introduction

Why Are Primary Sources Important? . . . .. ..
Research on Using Primary Sources .. ... ..
Analyzing Primary Sources with Students . . . .
Components of This Resource ... ........
How to Use This Resource . .. ...........
Standards Correlation. . . . ..............
Creating Strong Questions. . . .. ..........

Primary Source Card Activities

Two Brothers . . . . ... ... ... ... ... ....
Battle of Glorieta Pass . . . .. ............
President Lincoln Visits Antietam. . ... ... ..
Drummer Boy. . . ... ... ... ... ...
Gettysburg Address . . . . .. ... ... L
General Ulysses S. Grant . ... ...........
Burial at Cold Harbor. . . . . ... ..........
General Robert E. Lee . . .. .............

Primary Source Reproduction Activities

Uncle Tom’s Cabin Reviews. . . .. ...... ...
Lincoln Election Poster. . . ... ...........
Fredericksburg Battle Map . . . ... ...... ..
Emancipation Proclamation. . . ... ..... ...
Recruitment Poster . . . .. ......... ... ..
Soldier’s Letter to His Sister . . . . ... ... ..
Sherman’s March Music . . . . ... .........
Reward Poster . . ... ... ... ... ... .. ...

Culminating Activities

Project-Based Learning Activity . . . ... ... ..
Document-Based Questions . . .. .........

Making Connections

Technology Connections . . . ... ..........
Young-Adult Literature Connections . . . ... ..

Appendix

References Cited. . . . . . .. ... .. ... ... ..
Answer Key . . .......... ... ... .. ...
Digital Resources . . .. ................

© TCM | Teacher Created Materials

............ 4

111316—Exploring Primary Sources: Civil War

SJuaju07 Jo ajqel

Ay I RN

WRERN (RN RERN (NI EERN (N

ERm YA HE



bRl W e

Introduction

How to Use This Resource

The learning outcomes
are the focus throughout
each lesson.

Page references and
digital filenames make
lesson preparation easy.

Essential questions
provide inquiry anchors
for students as they
investigate enduring
understandings.

Lesson Plans

Getysburg Address

Lincoln in Gettysburg

Learning Outcomes
e history bet

hind the Gettysburg

. Students will discover th
Address.

. Students will be able to identi®

drafts of Lincoln's speech

y ifferences across multiple

S31LIALOY 0HY0 J0HN0S AHYHIYG

Mater

(drass primary source card (address 4
5, bgaddress1.pdf)
)

+ copies of the GetlysTTE-L 2
copies of History o the Address (026 -
o Textofthe Gettysburg Address (EeLSPUTE"

« copies
. copies of Hay Dref
. copies of Nicolay Draft (ric
copies of the Lincoln's Address doct

ft (haydraft.pdf)
draft.pdf)

A6, lincoln. pdf)
mentbased assessment (pgeer; lincoln-?

al Question figures?
Essential Qu ot to undersar o accamplhmerts of historical fig
« Why is it importan

Guiding Questions
Where is Abraham Lincoln in this photogra; "
the differences between the attendees at

ph? ]
 top of the photograph an

= Describe
those at the bottom-

- Why do you think there were 50 mer
Why
- What may account for the differences between the drafts?

handwritten drafts?

mary Source

Introducing the Pri
K of a time when the
If students wrote their
ne vords they wrote

or presentation. Discuss
 the words they spoke

jve a speech
ey had to give 3
. e, s e
their prepara
d. Give
1 Gettysburg fro -
raph of the crowd a e prinan st
2 et e chsaations o qestons Y
students tim y
assential question, and use the st b0 €4
 the crowd at Gettysbure .

oo rmary Sacns:CHA

ing questions to discuss the

3. Introduce the
photograph o

Gettysburg Address

! | \
i \ \

Students collaborate to interact
with the primary source through
inquiry, textual analysis, and
engaging activities.

Lincoln in Cettysbmg fy

Analyzing the Primary Source
L Have student pairs.
Text at a lower reaf
the key words with
encourzge them to
2. Ater ‘students have

read the backgroung j
ing level is provided
students as necessa
fote any sectians of

)
mr;gﬂéamn‘ History of the Address, (A copy of t}

ligital Resuurces—bgarjﬂressZ pAf) Re
. A5 students anvtae ther e /0"
" ‘e text they have comments o Questions bnu{\‘
' y
the background information, discuss the st guiding.

3. Distiy
Rasnu,iim}: oot Ted" {ﬁ’ Z’e Gettysburg Addess, which i proyi
ead aloud the documy
complte at east two o the e - M Then, provi

e timp/or students o

the actvites from the back of th pry
that John Hay ang

imaty pice carq,

P owned the two copies of
pay and Nicolay were Lincolr's

% of Hay Orait thayciraft ) t haif
hal. Both drafts are proyieq
areful side-by-side analysis of the

6. Have students noje
al the differenc
Students shoulg. ices bgtlieen the versions on sgpa,
class come (Dga::ﬁ‘l:’m”s“ <O0Y 198 prefer and why, Thon mm?:js:f; of paper,
pro are thy/rafts. = © WO haives of the
eences, and the possibl regeins hehing z::,,a Z:’s‘:"’:usmon 10 1ec0rd al of the
. on the board,

Document-Based 4. essmen
C t-Bas, Ssessment
* Distrbute copies of Lincoln's Agrass A digitat copy of the primary sou, < is provided in
caln’s it
e D o f L 5% A digitat <oy of the primary source i ovided
£
~ Have students thiny
the primary souyce,

k about what they,
-

Key content vocabulary from the
historical background information
is bolded in student texts and
defined here for reference.

", Carefully analyze.

' to the questions.
1 4

These hey content words are inciucteq in both lev

els of
S of the background information,

" casualties—military peqple yho
= Keynate—main or centra|

2re killed, njared, i, missing, or captureq

= offensive.

—the side that is attacking

131610l Py Souces comr
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For digital-only
reproducibles, digital
filenames are provided.

The guiding questions
help support development
of inquiry by focusing on
the primary source being
studied.

These assessments
provide opportunities
for students to
independently
practice primary
source analysis.

© TCM |Teacher Created Materials




How to Use This Resource e

|
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Background Information

The historical background information provides students with key information about both the
time period and the primary source. It is provided at two different reading levels to support
differentiation. When preparing for a lesson, decide which level best meets the needs of your
students. Use one level for all students, or differentiate the reading levels by student need.

= Encourage students to write strong questions they have as they read these texts. The
Creating Strong Questions lesson on pages 28-30 will prepare students for this important
aspect of the inquiry arc.

= Suggestions for annotations students could make while reading are provided in each
lesson plan.

Within the Teacher’s Guide,
the texts are leveled at a

f the Address

moved by Everetts speech that ey

jon and )

History ©

Lincoln's .
Confederate forces me o Lincol took he st2g€-
\d become en, verett's. It o o
Commohona. hsvodbeme T LT g Bty seven 0 ei rade
{he largest battle ever foud 285 words and took ab

North America. Both sides saw heavy was only

into ts did
i the battle raged into ise the North. He
::;:‘:;j’ e mghtof iy 3,hea o batlle o praise !

h or criticize

General ot speakill of the Sout
e et e onery, Instead, Lincoln asked the
Robert . Lee took advantage o s

7 him in making
reat roud gathered 10 o
cover and ordered s men 10 < e e the United States survived the

lrginia. that this was how.
. bourg was one of war. He told the S::ﬁe that the fallen
The Battle of Gettysbu Cg | War. While ~ they could all ma! s main”
he tuning points of the il Wert Ty soldiers "have not di
tory, both sides claimed that people

incoln
1y 160,000 soldiers While Li P o wpat e

<eIPPY HINQSANRD

reading level and are denoted
by a triangle in the top right
of each page.

huge losses. Near

d after the would not " Almost

fought in the battle, an: “ he was Wrong.
ree days, herevere more N Y NERE e e fnshed isspocch

The North ha immed Address was
50,000 casualties- hat had called Gettysburg

 the soldiers tha the so- apers around the
nearly 30 percent of had ing printed in newspap 8
entered the battle, while the South sfc :vlg vae“ " ate to Lincoln to praise

Tost nearly 40 percent
Lee lost all hope of
For the rest of the

his speech. Linco

“wzs
After the battle, was pleased his speech “as

ing the North. 2 fallure”
e eused on defending the South dress i
B maver took the offensive 2031™- incoln's
bresident Abraham are five
cesider best speech. There el

2 bloody battleground

national cemetery.  COPI®S O the Gttysburg A
f 2 nati f

all of which have slight
differences. Two copies

are housed at the Library
of Congress. One copy

is at the Abraham Lin=ala
presidential Library §
Museum. Anothe i

former governor, preswdemdof ::;::'rd
Jebrated s
University, and a cel 2
Everett took the stage and cap(wa(::

d crowd for two hours

9

 the Battle of Gettysbu!
e 1. He had spent weeks
battle so that he could

— Date ____

Hlstory of the Address
On July 1, 1863, ypi
. r , » Union and
onfederate forces met n batle, They sp;:(e:’ e
Was not as loy

the White House it
the Lincoln Bedo

Glossary terms are
bolded to highlight
their importance
to the content. All
glossary words

are included in
both levels of the
information.

Boia e n i e

the stage. Lincoln's
ng as Everetts, It

SsaIppy hmqs.\‘nar)

Texts leveled at
a fifth- to sixth-
grade reading
level are denoted
by a square and
are only provided
in the Digital
Resources.

While Lincoln claimeq that people
member what we
: wrong. Almost
v immediately after he finy.
atte, Loo ot al hope of the so-called Geuyseb:"; h;\:%ms o
9 Address was

ech. Lincol b

o oln wrote

' November 19, Presigient Apy; h: Was pleased his speech ck that he

aham Pl Peech “was not entirel
battleground, He a failure, irely

A Student Glossary
is provided on the
digital resources.
This document
includes the
vocabulary words and

definitions from all W
16 lessons.

Today, the
feoethe andas co"s‘de);gd ZGenysburg Address is
cpeech ac, Ny 1 be Lincol's bt
are fi
114352 famous speaker,  the Gettysburg Addr:i: ek
ﬂalmam have slight
: ifferences. Two copi
the i 23 Hsspooch captivated. o housed at e 1.
of Congress. Ong
COpy is at the Abraham
Lincoln Presidential
Library and Museum,
Another is held at
Cornell University, The
final copy is at the White
House in the Lincoln
Bedroom

| WR!(WE N

e L T

© TCM |Teacher Created Materials 111316—Exploring Primary Sources: Civil War 19




i

1|
i
I

Introduction

! ' |
[

| N

|
[l
|

| AR ial BN

1Rl N
(Bl iy N

iy R

20

How to Use This Resource e

Student Activity Pages

Gettysburg Address

About the Photograph
This photograph was taken o1 Novfzzfa
Cemetery in Gettysburd Pregdezmmn e
e famous Gettysburg Address: el can e
his head bowed. He is justt meheh e W
man with the o
be“mid L‘g(:) ,‘Lvn’::\‘nh: ind had appointed himself s the presi
was a friend of Li

jrd Hill Lamon. Lamon
‘< bodyguard

A iting
i i torical Writi
Analyzing History His
f the
t the formation o
o e e tina sentence or 0 e
o ed to only 20,000 people vatched this
dent Lincoln asket y .
" e ot speech from different o
make a few remarks prefon e
account from the persp
one of the spectators.

cemetery. Fiction

rite an
In composed o
. s a myth that Lincol
T:ez,;ech on the back of an envevekpe on
e oW
s way 1o Gettysburg. How dowe
this myth is not true? o h
three
ould say that there are
prots s remarks:

Edward Everett, the featured speaker that

s brief
imented Lincoln o
et - " should be glad if|
that | came as near
1d flatter myself ¢
e centralidea of the occasion I 199
e re s you did in two minutes.” Exple!
ot he meant and wihether you 296
wh

themes in Lincoln' ™
honor, an

remembrance: \

Challenge. Write about the points

he makes under each theme:

hours

axt N
riting Challeng ‘
hisiie ch from newspapers \ \\
bout the differences between Northern | \,}
accounts of the address

Research the resp
It the time. Wiite about
" Southern reporters

Background information provides a
concise description of the primary
source image students will study.

Activities for students increase in
complexity, providing scaffolded
opportunities for student engagement.

Fiction and nonfiction writing prompts
promote deeper connections to the
primary source.

Key information about the primary
source reproduction prepares
students for the activity.

Engaging activities encourage
students to use higher-order
thinking skills as they analyze the
primary source.

Extension challenges are provided
to engage students in more
complex tasks.

An inquiry-driven writing task challenges
students to take their learning to the
next level.

Name
_— S
T —————— __ Date I
|
The Decision of the Emancipation o
Dmclama(ion

About the Document

This s the Emanc
. ipation Proclamation
ew the original document ot omaas issued on January 1, 1853, Peole con

the Natianal Arch
ives by
@ of the document were motle g0 ::'f:"g in Washington, OC. The

tagether with re a the fi
United States, 1o ne-1u€ HEDOS. The marking on the gt e, P20%S COUId be tieg
" The sealmaris the pages as an offcial a0 ® e 569 Of the
ment.

?p’,;e“w President Abraham Lj
, he wrote and issued the
Procamation T-chort o comple

incoln thought abo

t many poliical an
"oencipaton Fracamation. Usa ygur B
@ the activiies and answer the questioms. "

% Underine in red l th
5.

© statements in
consideration 7117 Your completed chart that are pofcal

2. Underline
ine in blue .
AT all the statements in your completed chart that
are moral

3. How was th;
s both & moral and pofitical decision for Lincoln?

e —

4. i you were net, haw would you have ad ed him? Use
Were on Lincoln's cabiner, he
! inet, haw
rquments on lheT—(hartros(ateyouvc:ley e s i U

>

- Challenge T
Wite a position
e oPOSEON DaraGraEh i which s o

iion hagf gree or disagree with this
e wOn the war by Decembe aree with this statement

r 1
tion to hee the ensiaved poople.

1862, Lincoln would have withu his

©TOM Moo s iy

= Hint: Find and use the photograph button on your copier when copying student
reproducibles, including document-based assessments. This will produce clearer images

that will be easier to analyze.

111316—Exploring Primary Sources: Civil War

© TCM |Teacher Created Materials



How to Use This Resource con
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Document-Based Assessments

A document-based assessment (DBA) connected to the content of each lesson gives students
an opportunity to practice primary source analysis. These DBAs practice key skills needed for
many social studies assessments in middle school and high school.

Fort Union

Each DBA includes a visual or
textual primary source.

B nER

oct Union. Then, answer the questions

Directions: Study the ilustration of F

a Fe, New Mexico

Fort Union near Sa

1, What different types of structures did Fort Union have?

Students use general knowledge of
the time period, what they learned
in the lesson, and details in the
primary source to respond to the
constructed-response questions.

2
2. What purpose do the different structures serve?

?
-dlay forts differ from Fart Uoion

3. How do preser

——
rare—Explorng Py 9%

Digital Resources

Projecting primary sources while students are analyzing them allows for whole-class
discussions.

At times, projecting full-color versions of a primary source may be more beneficial than
copying them on black-and-white copiers.

© TCM | Teacher Created Materials 111316—Exploring Primary Sources: Civil War 21
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How to Use This Resource e

Culminating Activities

Project-Based Learning Activity

Engaging project-based learning (PBL)

activities provide opportunities for students

to work collaboratively and share what
they’ve learned about the content.

Student presentations of PBL work
are excellent for inviting guests to
visit and see what students are doing.

Name ————

s
pPBQ Essay Task:
ments on PREES
fng essay a5k
plete: the following steps:

War to
e of the Civil
115-117 and your Kknowledg
tions: the docul
Directions: Use
complete one of the follow!
;
SR
jour chosen essay task from -
the documer
1o look for in o
- - his can be infor
about the evidenct .
e mm———
. online.
3. Daermine e e spout 18 555k 1
‘
- 1 thesis before YoU
5-117, and respon
Make sure you can

Before Yol

1. Read and annotate ¥

page
o respond to the promPt

mation you

ed Questions

17
ocuments on pages 115 1

es.
4 to the questions on these pas

analyze the
4, Write a first draft of YO

4o the documents of PAEES 1
clear and concise:
s you analyzed-

support your thes's
5. Analy
esis to make 1t
from document

Doc ument-Hast

6. Revise your th
with evidence

ited States-
ask 1 e of the Unite
Eosey torm effects of the Cil ‘War on the peop!
Tong-te
Write about the socumerts
ay, remember 10 ¢ information found i the

In your ess? .U

ical Sponse:
gty bt the motrel 209 P to support your 1€ : Sooport your
. evidense®
effects on people leinte = G detals and
Compare and contrast oW PEEPIE answers
« Co

North and South felt o
cuss the changes for people who
« D

prevously been ensaved:

-
Essay Task 2, . vie 35

are a leader
Americans

civil Wa
Us. government after the end of the
in the U.S. gover'
ter such  divisive Wa©

\magine you
to help unite

- d evidence 1o support your

1 your essay, remem® ,
. \dentiy different issues 2142
work through them- -
. Use information found 10 (e
1o support your 16sPOnS®

+ Give details N
. juction,
Include a topic sentence, an introdt
a body, and @ conclusion.

plan to

ments.

oM oscha s S

Jsto—eporng P S

114
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Projectbased Leaming Activity
Civil War Battle 101

Learning Outcomes
Students have learned abou
they will dive into researchi
them in fun and Creative

:‘rg (g:‘fzv:‘v:ﬁ?me 2nd events associated with the Civil War. Now,
les and b %
e * Prepared to teach their classmates about

Materials

* copies of Battle Notes

-
(page 112; battlenotes. pdf) * craft supplies; optional ]
* copies of Battle Plan = Sopies of Battle Victory (battievictory. =
(page 113; battleplan.pdf) Optional LR =

+ resource books andor ac = copies of PBL Rubric (pblrubric. p
iy cess to the pdf) -

Procedure

1. Place students in tree groups and assign each battle: First Battle of Buil Run, Battle o
in three groups an
: ign each a battle: First Battl il
Gettysburg, and the Battle of Appomattox Explain to students that they w‘“ be ‘cond‘c g
esearch on their assigned batles and presenting the. information inente i e
o ion i ining

2. Distribute Battle Notes. Help students iy e the research among the group memt
tes. Help stuck
e ts divide the resear ' the group members,

" battle s covered. Review research and citin ources as needed,
e i covered. Review research and citing sourees g reede
3. Once the majority of the research has been completed,
heir next steps.  Brainstorm presenta a5 tog
rm presentation ideas tog

Include battle reenactments, plays, reader's the

s, plays,
plays, reader’s theat

pull students together to discuss,

ether as a class. Presentation ideas may

er skits, songs, poems, dioramas, posters,

4 ]

:;(:vap‘pvmmg students’ presentation plans, help them

. 1al- Then, give them time to create ther battie prosentatirs

. When student groups pre :

en stuert :tép'shz ;ser;k. you can choose to have other students evaluate the
battectory - 2l Victory page, which is provided i the Digtl s
presentatione wil nep- e, -21uations and balots completed during othey arowcr —
il el 5 Glamin Wi g gt s

ot 25- 1 you use this shee, ally students votes and amnounce

gather and organize needed

8. Use the PBL Rubri
ic, which
e 1% providedtin the Digital Resources (pbirutric. paf), to evaluate

©TOM Tt s i

Document-Based Questions

Document-based questions
(DBQs) require students to analyze
multiple DBAs and then respond
to essay tasks in cohesive,
well-supported essays.

Two essay tasks allow students
to choose which DBQ they’d like
to answer.

Each has a specific question
and indicators to guide student
responses.

© TCM |Teacher Created Materials



Drummer Bboy

The Little Drummer

Learning Outcomes

= Students will be able to explain how young boys participated

= Students will apply their learning in a debate.

in the Civil War.

Materials

= copies of the Drummer Boy primary source card (drummer.pdf)

= copies of Children in the War (page 45; bgchildrenl.pdf)

= copies of The Youngest Casualties document-based assessment (page 46; youngest.pdf)

-~

Essential Question

= What motivates people to risk their lives? .

Guiding Questions
= What side of the Civil War was this boy serving? How old might he have been?

= Based on what you observe, how would you describe this boy’s life before and after
joining the army?

= What kind of soldier or drummer might you have been if you had served in the Civil War?

= Why was this photo chosen for you to study?

J

Introducing the Primary Source

© TCM | Teacher Created Materials

Ask students to think about a time they may have had to make tough decisions. What
were the circumstances? Did they have any help? Explain that they will be learning about
boys who had to make decisions during wartime and what that meant for them.

. Share the photographs of the drummer boy from the primary source card. Give students

a few minutes to make lists of at least five observations or questions they have about the
images.

Introduce the essential question, and use the guiding questions to discuss the
photographs of the drummer boy. Encourage students to ask their own questions to
facilitate further inquiry.

111316—Exploring Primary Sources: Civil War
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Drummer Boy
The Little Drummer e

Analyzing the Primary Source

1. Have student pairs read the background information, Children in the War. (A copy of
this text at a lower reading level is provided in the Digital Resources—bgchildren2.pdf.)
Review the key words with students as necessary. As students read, they should annotate
the text by writing exclamation points next to information they find shocking or interesting.

2. Provide time for students to complete at least two of the activities from the back of the
primary source card.

3. Bring students together to discuss their annotated background information pages and
completed primary source card activities. Explain to students that they will use their
writing and conduct additional research to write opinions and debate this claim: Children
were a necessary part of the military during the Civil War. Divide the class into teams
representing the pro and con sides of the debate. Have students meet and prepare their
arguments.

4. Hold a debate with the following structure: 4—-8 students begin debating the topic, while
the rest of the class forms a circle around them and listens. If students in the circle want
to join the debate, they should tap members of their side of the debate and switch spots
with them. The debate ends when one side convinces enough students to join their side
or after a set time limit.

Document-Based Assessment

= Distribute copies of The Youngest Casualties. A digital copy of the primary source is
provided in the Digital Resources (youngest.jpg).

= Have students think about what they’ve learned throughout this lesson, carefully analyze
the primary source, and respond thoughtfully to the questions.

4
Rey Words l

These key content words are included in both levels of the background information.
= drum calls—signals, calls, or commands given by people playing drums
= enlist—to sign up for the armed forces
= noncombatants—members of the armed forces whose duties do not include fighting

= recruiting officers—officers whose job it is to enroll members of the military

44
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Name

Date

Children in the War

The Civil War was not just a battle for
adults. Hundreds of thousands of black
and white children rushed to enlist when
the war began.

The minimum age in the Union was 18
years old for soldiers and 16 years old for
musicians. For the first year of the war,
children who did not meet the minimum
age requirement could still enlist with
parental permission. However, this
practice changed in 1862. The minimum
age in the Confederacy was 18 years old
for the first few years of the war. In 1864,
the age requirement in the South was
lowered to 17 years old.

On both sides, children frequently lied
about their ages to enlist. Some children
ran away and changed their names so
their parents could not force them to go
back home. Even when children told the
truth about their ages, many recruiting
officers overlooked the laws and
accepted anyone.

Child soldiers served many different
roles. Some were trained for battle.
Other children assisted doctors in
surgeries and carried supplies. They also
prepared weapons, worked as guards,
and served as barbers.

Many child soldiers enlisted as
musicians. Since musicians did not
carry weapons and were considered
noncombatants, musicians were seen
as having safer jobs than soldiers.
However, attacks often came on quickly.
Musicians would have to rush away from
the fighting to avoid being killed. In
some battles, they were forced to grab
weapons that had been dropped on the
battlefields and defend themselves.

© TCM | Teacher Created Materials

One of the most popular roles for
children in the war was to serve as
drummer boys. Drummers served as
a means of communication between
camps and on battlefields. Drummers
on both sides had to know more than 40
different drum calls. Each drum call told
soldiers to perform a specific task. The
drum calls could also deliver important
information faster than a person on
horseback could.

Children on both sides were wounded,
killed, and taken as prisoners of war.
Many child soldiers were homesick but
kept fighting anyway. One child soldier
at the Battle of Shiloh later said, “I
thought what a foolish boy | was to run
away to get into such a mess as | was in.
| would have been glad to have seen my
father coming after me.”

At least 48 child soldiers received a
Medal of Honor—the highest award a
member of the military can receive—for
their service. Today, historians estimate
that as many as one in five Civil War
soldiers were younger than 18 years
old. That has led
some people to refer
to the war as “The
Boys' War.”

111316—Exploring Primary Sources: Civil War
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The Youngest Casualties

Directions: Study the image carefully. Then, answer the questions.

grave of Civil War drummer boy named Clarence David McKenzie,
who enlisted at age 11 and died at age 12

1. Why would McKenzie's grave have such a large statue?

2. Do you think his family had the statue made? Explain your reasoning.

3. Why would a cemetery be made just for war veterans?

111316—Exploring Primary Sources: Civil War
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Drummer Boy

About the Photographs

These photographs are of a young African American drummer boy for the Union army.
The drummer boy’s name is believed to have been Jackson. Jackson was part of the
79th Regiment of the United States Colored Infantry. Historians believe that Jackson was
enslaved. He either escaped or was freed and then joined the Union army sometime

after 1863.

/Analyzing History /

* Develop a possible daily schedule for
this young drummer boy. Include times
and reasons for drum calls.

* In what ways were the experiences of
white and black drummer boys similar?
In what ways were they different?

e Research information about drummer
boys in the American Revolution. What
was similar to the Civil War drummer
boys' experiences? What was different?

e  Why do you think Frederick Douglass
and other abolitionists supported the
creation of the U.S. Bureau of Colored
Troops to fight on the side of the
Union army?

Historical Writing

Fiction

Imagine you are the friend of a boy
who has run away from home to be a
drummer boy. Write a letter to him

expressing your feelings. Then, write
a response from the drummer boy.

Nonfiction

Find details of a major battle in the
Civil War. Describe the drummer
boy’s duties and what may have
happened to him. Use facts from
the battle to make your writing
believable.

have been like during the war.

Writing Challenge 3

Research the various drum calls the drummer boys of the Civil War
needed to perform during battles. Write about what their jobs must

© TCM | Teacher Created Materials

i33710—Exploring Primary Sources: Civil War



Fredericksburg battle Map

Early Southern Victories

Learning Outcomes

= Students will study and explain the factors that influenced the
outcome of the Battle of Fredericksburg.

= Students will understand the significance of the geography of Fredericksburg in the effort
by the Union army to control the city.

Materials
» fredericksburg Battle Map reproduction (fredericksburgl.pdf)

= copies of Southern Success (page 77; bgsuccessl .pdf)

copies of Battle of Fredericksburg (page 78; fredericksburg?.pdf)
= copies of Sneden’s Map (page 79; sneden.pdf)

= copies of the Ponfoon Bridges document-based assessment (page 80; pontoon.pdf)

~

Essential Question

= What factors influence the outcomes of battles or wars? .

Guiding Questions
= What geographic features can you see on the map?
= What role did location play in this battle?
= Why was this an important battle for the South?

S3ILIAILIY NOILINA0YdIY 37UNOS AYYINIYd

= What advantage did the South gain while Union forces waited for the pontoons to arrive?

J

Introducing the Primary Source

1. Show students a map of Fredericksburg, Virginia. Lead a discussion about the unique
geography of the area. Discuss possible advantages and disadvantages of this area for both
the North and the South during the Civil War.

2. Share the reproduction by passing it around and allowing students to see it up close. (You
may also choose to display the digital version of the map or distribute copies of the Battle
of Fredericksburg.) Give students a few minutes to make lists of at least five observations or
questions they have about the map. Have them discuss their questions with partners.

3. Introduce the essential question, and use the first two guiding questions to discuss the
map. Encourage students to ask their own questions to facilitate further inquiry.

© TCM |Teacher Created Materials 111316—Exploring Primary Sources: Civil War 75
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Fredericksburg battle Map
Early Southern Victories e

Analyzing the Primary Source

1. Have small groups of students read the background information, Southern Success. (A copy
of this text at a lower reading level is provided in the Digital Resources—bgsuccess?2.pdf.)
Review the key words with students as necessary. As students read, they should annotate
the text by highlighting information about the North and the South in different colors.

2. When students finish reading the background information, discuss the last two guiding
questions and any other questions that came up as students annotated the text.

. Distribute copies of Sneden’s Map to students. Tell students to use the background
information and their copies of Battle of Fredericksburg to complete their activity sheets.

I [
w

4. |ead students in a discussion about the impact of changing technologies upon war (e.g., the
use of chariots by the Hittites, the Longbow at Agincourt, rifling guns by colonists, breach
loaders and paper wadding by the Union army, machine guns in World War |, mechanization
in World War II, and real-time communication in the War on Terror). Remind students that
leaders of defeated troops often failed to recognize and adapt to new technologies.

5. Refer students back to the essential question, and have them make lists of the factors that
led to the outcome of the Battle of Fredericksburg. Then, have them add any other factors
that might determine the outcome of battle.

6. To learn more about Fredericksburg, see page 120 for a technology-based extension activity.

Document-Based Assessment

= Distribute copies of Pontoon Bridges. A digital copy of the primary source is provided in
the Digital Resources (pontoon.jpg).

PRIMARY SOURCE REPRODUCTION ACTIVITIES

= Have students think about what they’ve learned throughout this lesson, carefully analyze
the primary source, and respond thoughtfully to the questions.

y |
Rey Words K

These key content words are included in both levels of the background information.

= blockade—an act of war in which one country uses ships to stop supplies or people
from leaving or entering another country

= drought—a long period of time in which there is little rain
= internal—existing within a group or organization

= manufacturing—relating to the process of turning raw materials into goods

76 111316—Exploring Primary Sources: Civil War © TCM |Teacher Created Materials
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Southern Success

At the outset of the Civil War, it seemed
likely that the Union would quickly
defeat the Confederacy. The Union had
soldiers from 23 states that could join
the fight; the Confederacy had 11 states.
The North also had more railroads and
manufacturing plants, which could help
supply its soldiers.

However, the South had its own
advantages. Southern states had a
very long coastline, which would be
nearly impossible to blockade. Many
Southerners had served in the U.S. military
before the war and were skilled soldiers.
The first years of the war went well for the
Confederacy. Southerners took their early
victories as proof that their soldiers were
better than the North. Northerners began
to realize that the Southern war machine
would not be easily stopped.

In June 1862, General Robert E. Lee
took command of part of the Confederate
army. Lee's army stopped multiple Union
attacks and earned a reputation as skilled
fighters. As President Abraham Lincoln
struggled to find a capable leader for
the Union, the Confederacy continued to
advance under its strong leadership.

However, Southerners were dealing
with a number of internal problems. The
war had cut off trade with the North.
Southerners did not have access to basic
items. More important than the loss
of goods was the shortage of food. A
drought in 1862 led to severe food
shortages. Southerners began to fear the
threat of starvation. Despite these issues,
the Confederacy continued to succeed
throughout the first half of 1863.

© TCM | Teacher Created Materials

The Battle of Fredericksburg was one
of these major successes. It took place in
December 1862. Major General Ambrose
Burnside moved the Union army into
Virginia. He wanted to gain position
beyond the Rappahannock River near
Fredericksburg. His plan was ruined
when he realized the pontoon bridges
he needed had not been delivered from
Washington. As Union troops waited for
them, the Confederates took over Marye's
Heights, which was above Fredericksburg.
The higher ground gave Confederate
troops a huge advantage. After five days,
the Union army retreated.

Union losses and the length of the war
were threatening to tear apart the Union
once again. Rumors spread that some
midwestern states were considering
joining the South or even forming a third
country.

Then, in July, the North and the South
met at the Battle of Gettysburg. Both
sides had huge losses. However, among
the 28,000 soldiers that the Confederacy
lost were some of the South’s most senior
soldiers. The loss of those men could not
be replaced. Gettysburg would prove to
be the last time Lee tried to invade the
North. Instead, the rest of the war would
have to be spent defending the South.
After that, all the Union had to do was
outlast the South.

111316—Exploring Primary Sources: Civil War
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Sneden’s Map

About the Map

Robert Knox Sneden was a mapmaker for the Union during the Civil War. Sneden
created this battle map in his diary sometime around December 1862. The map
shows the movements of Confederate and Union soldiers on the third day of the
Battle of Fredericksburg. The Confederate leaders were James Longstreet and
Thomas “Stonewall” Jackson. On the Union side was Major General Ambrose
Burnside. Burnside was hesitant with his movements. The Confederacy took full
advantage of that. The Confederate troops used geography to their advantage.
They used high bluffs to fire down on the Union soldiers. The North was crushed
and forced to retreat.

Directions: Answer these questions based on what you've learned.

1. What role did the Rappahannock River play in the Battle of Fredericksburg?

2. Why is it important to understand geography when drawing battle plans?

3. The Union and the Confederate troops had advantages and disadvantages.
Complete this chart, doing additional research if necessary.

Advantages Disadvantages

Union Army

Confederate Army

Challenge

Write a diary entry as though you were Major General Burnside. Tell about
the lessons you have learned from the Battle of Fredericksburg.

© TCM |Teacher Created Materials 111316—Exploring Primary Sources: Civil War
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Pontoon Bridges

Directions: Use the image to answer the questions.

Fredericksburg battle Map

pontoon bridges during the Battle of Fredericksburg

1. How many pontoon bridges were used?

2. Why would troops construct such a bridge?
3. Using what you have learned, write about how pontoon bridges were involved
in the Battle of Fredericksburg.
80 111316—Exploring Primary Sources: Civil War © TCM |Teacher Created Materials
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